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Despite calls to address the inequitable opportunities for all
children to be successful in school (Sleeter & McLaren,
1995), not all students have such an opportunity to learn and
to be seen as smart and capable of success, specifically in
mathematics (Kena et al., 2015). In order to help more
students learn mathematics, teachers and teacher educators
can leverage existing frameworks that incorporate students’
mathematical, cultural, and linguistic resources in
mathematics instruction (Gonzalez, Andrade, Civil, & Moll,
2001; Turner, Drake, McDuffie, Aguirre, Bartell, & Foote,
2012). Inspired by Bob Moses and the Algebra Project’s
argument that mathematics education is a civil right (Moses
& Cobb, 2002), teachers need to open specific opportunities
for children to have their mathematical thinking validated. As
a result, teachers can help more students connect their in-
school mathematical learning with how they use mathematics
outside of the classroom. This poster describes The Rights of
the Learner as another framework aimed at helping teachers
to promote equity in the mathematics classroom through the
process of formative assessment.

INTRODUCTION	AND	BACKGROUND	

The Rights of the Learner is framed by three theoretical
foundations outlined in the graphic below.

Data about the Rights of the Learner was collected across
multiple semesters from consented prospective teachers
(PTs) who were enrolled in a elementary mathematics
methods course at a Hispanic Serving Institution. Framed as
a phenomenological qualitative study, preliminary data
analysis shows three emerging findings about the
experiences of PTs who are learning to incorporate the
Rights of the Learner in their practice as mathematics
teachers:
1. Provides PTs an opportunity to unpack their prior

experiences while they develop their own vision for
teaching mathematics that promotes equity.

Students need to know that it is okay to be confused and
making mistakes are okay too! Students will understand that
we all learn from our mistakes. It is a learning process. This
would have been a good strategy for me during my school
days. It sure would have helped me. I probably wouldn’t
have the math anxiety that developed because of the lack of
attention and patience from my teachers (Harriet, Spring
2016)

2. Offers a tangible entry point for PTs to elicit and honor
the ways in which children communicate their thinking.

I learned that even though students answers might not be
correct there are still something that they did to get the
answer and something that the student does comprehend
about the problem no matter how small it may be (Juliet,
Spring 2016).

3. Transgresses beyond mathematics and can be utilized in
multiple contexts and disciplines.

The Right's of a Learner easily flow into the tone and
atmosphere set in every subject as well too, so it's not just
focused to one discipline. I was able to see last week the
creative and logical juices flow from my students mind
during group work and actively engaging and helping one
another. I wondered, what would math look like in this
classroom if everyone helped one another and was not afraid
to ask for help, make mistakes, and lift everyone higher if
they are not the best in math? (Vivian, Spring 2016)

IMPLICATIONS	FOR	FUTURE	PRACTICE	AND	
RESEARCH	

There are numerous implications regarding the role of the
Rights of the Learner in mathematics teacher education
programs and in mathematics education in general. First,
supporting PTs to unpack issues of equity and oppression as
it relates to teaching mathematics is a challenging process
due to the complex, dynamic process of teaching in general.
Therefore, should mathematics teacher educators reconsider
the role of the Rights of the Learner when PTs make
comments that unintentionally marginalize children and
families from backgrounds that have been historically
marginalized in the past, even if these comments could be
perceived as a productive step towards safely uncovering
and addressing PTs’ stereotypes and assumptions about their
future students and families?

Secondly, in which context might the Rights of the Learner
push against normative practices established in teacher
education programs, particular content courses? For
example, how might Right 3 and 4 potentially contradict an
attention to precision when using appropriate mathematical
terminology and symbols? Are there settings in which the
Rights of the Learner do not foster a productive environment
for students to learn and use mathematics?

Finally how can PTs be prepared to incorporate the Rights of
the Learner even though they might be placed in field work
classrooms that stand in stark contrast? How might PTs
navigate such a space while still learning to teach
mathematics while promoting equity for all children?
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Sociocultural learning theory posits that students do not learn
in an isolated cognitive bubble; Instead learning is mediated
through context, culture and language both at an individual
and collaborative level (Vygotsky & Cole, 1978; Moll, 1990;
Wertsch, 1988). The Rights of the Learner is rooted in a
sociocultural learning theory stance that encourages students
to learn new information as they collaborate with their peers.
Inspired by notion that learning and using mathematics is a
civil right for all students (Moses & Cobb, 2002), the Rights
of the Learner promotes equity by honoring the complex
ways that students with diverse experiences learn and use
mathematics, particularly students who are not served by
traditional methods of teaching (Dewey, 1916/2008;
Frankenstein, 1983; Moses & Cobb, 2002). Finally, the
Rights of the Learner leverages formative assessment as a
tangible tool to leverage students’ existing, prior knowledge
first in order to help students mathematics more easily (Black
& Wiliam, 2010; Ginsburg, 2009; Jacobs & Ambrose, 2008;
Kazemi & Hintz, 2014; Parrish, 2010.)


